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ITPEOTOBOP

[Tocnepmbyx rofyHa y METOAMIIY HACTaBe CTPAHOT je3VKa CBOjoM aKTyenHourhy v MHOBaTuBHOIIhYy 110-
ceOHO ce ucTIye 06/1aCT HACTaBe 1 y4era CTPAHOT je3MKa Ha PAHOM y3pacTy. Y OKBMPY HallMOHA/THOT HAyYHOT
npojexta Konueinyuje u citipaiieiuje odesdehusara keanuitieinia dasuuHoi odpaszosarba u eaciuitiared, Y Im-
TerbeKu akynTeT y Beorpany 6aBu ce ncrpaknpamuma Meby Kojuma cy v oHa BesaHa 3a oBy o6yact. Crora
je pemaxuuja yacommca MHosayuje y Haciliaéu cMatpana fa 61 6mm1o moTpebHO jenan 6poj HOCBeTUTH YIIpa-
BO 0BOj TeM1, a fla OV MCTpaXK1Bama Tpebasio la ce OfHOCe Ha KBA/IMTET HACTaBHMX ITPOrpaMa, cafipaja, Ma-
Tepujala U CpefiCTaBa 3a HACTABY, K0 1 Ha Pa3/IM4UTe TeOPMjCKe U IPAKTIYHE METOMMYKE aclleKTe HacTaBe
CTpPaHOT jesVKa Ha paHOM y3pacTy. ViMajyhm y Buay OCHOBHe Mieje Yacomuca ¥ TeMy Hay4qHOT ITPOjeKTa — MHO-
BaTMBHOCT M IIpeJjlarabe HOBYX pellielba Y LM/bY yHanpehemwa KBamiTeTa OCHOBHOT 00pa3oBarma — JKeJe/n
CMO J1a IpUI03u 6ap JOHEeK/Ie OCBeT/Ie 0Baj IIPO0/IeM U3 HOBOT I pyTradujer yIia ¥ TMe HOIPUHeCy ocaBpe-
MeJBaIbYy ¥ TOOO/BIIIAbY HACTaBE.

Hactojehn fa 0B0j cmoxkeHoj TeMy IPUCTYNIMMO HITO CTYAMO3HNje, CBECHU JIa jé TO BeOMa TEelIKO y4M-
HNUTY KPO3 HEKOIMKO PajioBa, M3abpaiy cMO IPWUIOre KOjy IpyXKajy 6ap JeMMMIUYHY CIMKY O HEKUM 3aHM-
M/BUBVM IIUTAVIMA B€3aHVM 3a OBY 00/IaCT 1, HaflaMo Ce, TI0CTaB/bajy HOBa IIMTakba 1 OTBApajy HOBE pacIpa-
Be. Hacrojamm cMo f1a ce Kpo3 peun ayTopa OBMX IIPUJIOTA 9yje MUIIbEIhe EeMUHEHTHUX CTPAHUX CTPydbaKa
13 pa3saININTUX CpelJiHa, a 1a IMCKYCTBa Yy iblUMa U3HECEHA 6YJ1Y TakKBa fja c€ MOry IIPMMMEHUTN Y METOANIIN
HacTaBe 61710 KOT CTPAHOT je3VKa.

[IpBy mpusor mpefcTaB/ba MCKYCTBA Y HACTABY IIPKBEHOCTOBEHCKOT je3MKa Y HVDKMM paspefuma Oc-
HOBHe IIKo/e Y Pyckoj ®emepanyjyu 1 IpBu 1IyT rOBOpK O MOTYNHOCTM U CMUC/TYy HacTaBe L[PKBEHOCTIOBEH-
CKOT Ka0 CacBVIM HOBOT 11 HeyoOMJajeHor je3nKa Ha OBOM y3pacTy Koj Hac. HapegHa Tpu mpuora ogHoce
ce Ha aHA/MM3Y yIOeHNKa M AUJAKTUYKUX CPeJiCTaBa KOja ce KOPMCTE y HACTABU PA3HMX CTPAHUX je3VKa Ha
maheM yspacty, a moce6Ho ce 6aBe aclieKTHMa HeBepOaTHe KOMYHMKal[yje M MOTUBAIIOHO-BAaCIIUTHOM YJIO-
rOM MWIyCTpanyja y yibeHummMa GpaHIycKor jesuka (mrammnanuM y Pymynuju, @paHiyckoj n Kop Hac), Kao
¥l ’HOBATUBHMM IIPUCTYNMMA Y KOpUIIhery IMJAKTUYKUX CPEICTaBa Y HACTABY EHIVIECKOT je3/Ka Ha PaHOM
yapacty. Iletn mpusor roBopu o IoTpebu cucTeMaTcKor Kopuinhema pedHIKa CTPaHOT je3VKa Kao 4ecTo 3a-
HeMapVBaHOj, a/I BEOMa 3HaYajHOj CTPATETUj! Y YIeHy CTPAHMX je3MKa IT09€eB Off paHOT y3pacTa.

Hapepuux HekonuKo mputora 6aBy ce aKTyelTHUM IIpo6/IeMyMa HaCTaBe CTPAHOT je3)Ka Ha PaHOM y3-
pacty: neduHuUCameM IojMa MHAMBUAYAIM3ALMje U BEeHNM IpefHoCcTNMa; edukacHouihy ynoTpebe mpuye
3a KOHTeKCTya/IM3allijy HacTaBe eHIVIeCKOT jes)Ka; mpuMeHaMa KejraHoBMX CTPYKTypa Ipy y4uery M3rOBO-
pa CTpaHor jesuKa 1 mo6osblLIakbeM BEIITIHE TOBOPeba Ha eHIVIECKOM Kao CTPAaHOM je3uKy. PajoBu mpepcra-
BJbajy pesy/ITaTe CTPaXKMBarba ayToOpa, Kao 1 OpojHe mpuMepe U3 IpaKce, a [4ajy 1 KOHKpeTHe Ipefjiore Hac-
TaBHUX aKTUBHOCTH.




ITocnep sy IpMIOT y OBOM TeMaTcKoM 6pojy mocBeheH je akTyelTHNMM M 3HAYajHVMM MUTAbIMAa je3IdKe
HONUTHKE, ONHOCHO MOUTHKE BUIIEjeSUIHOCTY KOJ, HAC. ¥3 aHAa/IM3Mparbe MUKCPEIaHIMja Koje Ce jaB/bajy 13-
MeDy iekmapaTiBHe 1 CTBapHe je3ndke 0Opa3oBHe MOMNTUKE U YTBPhIBabe IIOC/IeINIIa TAKBOT CTaba, y pamy
Ce HaCTOjy IPYXXNUTY KPUTUYKO Buhembe flefoBarma JOHOCH/IALA OJ/TYKa Y PasmuanTuM ¢asama yTBphusama u
crpoBolera MOMNTHKE BUIIEje3NIHOCTH Y 06pa3oBamy.

Pepakiuja yaconuca JMHosayuje y nacitiasu Hactojahe u yoyayhe na ce 6aBu akTyeTHUM NMUTambUMa Be-
3aHIM 3a HaCTaBY CBUX IIPeIMeTa, I1a TAKO U CTPaHuX jesuka. Hamamo ce a he 6uru jorr Temarckux 6pojea
VIV IOCeOHNUX M3Jama ITocBehe X HacTaBy CTPaHMX je3VKa U IIOBE3aHOCTH Ca [PYyIMM HaCTaBHUM IIpefMe-
TUMA.

apod. gp Ana Byjosuh
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np Kcennja Konuapesuh, Jenena Banepjesna Heguh

ITpaBocnaBHM 60orocnoBcku ¢akynrer, beorpap

IIpxeenocnosencku jesux Ha panom y3paciy Kao
KoMiloHeHlla popmuparea yueHuuKol
CIHOKYTIYPHOL ugeHinuiieia
(opianusauuono-KoHueRUUjcKU U KypUKynapHu
aciiexiiiu)

Pesume: Y osom pagy hemo, meitiogom HopmamtiusHux tpeinega u y3 xopuuherwe iiexHuxe Komiapaiiusre
ananuse, pasmMoTpUTiu penesantiing odenexja Kypuxkynyma o KOjuma ce u360gu HACHIABA UPKEEHOCTOBEHCKOT je3uxa
(ykmyuyjyhu u kaHoHcKuy, i36. CIAPOCTIOBEHCKU HePUOg) Y HUNUM PA3peguma OCHOBHe uikone y uoctipancitiey (Pycka
Degepayuja), kao u ogiosapajyhux HOPMATUUBHUX GOKYMEHATHA KOju Tipegouasajy opianu3ayuoHo-KOHUEUUUjCKY 0OCHO8Y
Hacmiage. O60 ucilipaxcusare, topeg @yHgameniiante (wupere XopusoHamia uociiojehux HayuHux cilo3Haja y
In0MHOGUGAKIULL), MONe UMATHU U aUnuKamiueny epegHociti (OUMHUMU3AUUJA GenatliHOCIIU HA CaACTiA8balbY
ogiosapajyhux HOpMATHUBHUX goOKyMeHATHa, yydeHUKa U UPUPYUHUKA Y CPICKO] CPequHLL).

Kmwyune peuu: meifioguxa Haciiase ClipaHux jesuxa, HACHIA8A UPKBEHOCTIOBEHCKOI je3uxa, maahu wKoncKu
y3pacii.

Summary

In this paper, we shall discuss relevant features of the curriculum according to which course of Church-Slavonic
Language is performed (including the canonical, so-called Old-Slavonic period) in lower grades abroad (Russian
Federation) and relevant normative documents which predict organisational-conceptual basis for teaching using the
method of normative reviews and using the techniques of comparative analysis. This research, apart from fundamental
value (widening horizons of the existing scientific recognition in gloto-didactics), can have applicative value (optimisation
of actions at composing suitable normative documents, course books, textbooks in Serbian surrounding).

Key words: methodology of foreign language teaching, teaching Church-Slavonic Language, lower school age.



UDC 81'221(=133.1) VnoBanuje y Hactasy, XXVI, 2013/1, cTp. 18-26

Cecilia Condei, PhD

Université de Craiova, Roumanie

Aspects de la communication non-verbale dans les
manuels de FLE pour le primaire

Résumé : Le cadre de notre contribution concerne surtout les échanges présentés dans les manuels de Fle pour un
public d’enfants dgés de 8 a 10 ans, ce qui couvre, en Roumanie, le primaire. Nous insisterons sur les expressions corporelles
et sur les relations interpersonnelles, telles qu’elles apparaissent dans les interactions des personnages/personnes prenant en
compte les pratiques langagiéres accompagnées par des gestes ou les simples dessins, photos, photographies. Deux
dimensions sont a distinguer : horizontale, avec les valeurs distance/familiarité et verticale, basée sur le systéme de places.
Par « expression corporelle », concept-pivot de cette étude, nous entendons avec E. Goffman la gesticulation relativement
consciente réalisée avec le corps en vue de mieux expliciter le sens, point de départ auquel s’associe la théorie de Catherine
Kerbrat-Orecchioni.

Mots-clés : expression corporelle, familiriatémes, relation horizontale, relation verticale



Mnosannje y HacraBu, XXVI, 2013/1, cTp. 27-34 UDC 75.056
81°243=133.1

np AHa Byjosuh

Yunremcku ¢paxynrer, beorpap

Unycimpauuje y yudenunyuma
Ppanuyckoi jesuxa y ip6om YUKIycy 0CHO8HOI
odpasosara

(HeKu KyNITLYPONOWKY U COUUOTOUIKY MOMEHTI)

Pesume: Motiusauuona u 6actiuiling ynoia unyciipayuja Hapouuinio je eenuxa Ha Maahum y3paciiuma, a ganac je
akiilyenna suuie Heio pauuje jep cy geua y C6aKOGHEBHOM HUBOULY U3TI0NEHA PA3HOBPCHUM BU3YeSIHUM CpPegciiieuma
KomyHuKayuje ca doiailium cagpxcajem u uspasuitiom gunamuxom. Otiucyjyhu u iiopegehu unycilipayuje y Hauum u
ppanyyckum yydenuuuma Gpanyycxkoi jesuxa 3a Upeu yuxmyc ocHosHoi odpaszosarva (3a geuy go jegauaeciti ioguna),
JHeneny CMO ga UCTIPAIUMO géa OCHOBHA ACHeKTa: ga U U KaKo unyciipayuje cagpice enemeniiie panuyycke Kyniiype u
HA KOju HAYUH U Y KAK6OM SPOjUaHoM 0gHOCY Cy HA HwUMA UPUKASAHU HeHCKU U MyuKy nuxkosu. M iopeg ouuinegrHux
Hatiopa ga ce y Hauie yydeHuxe yHecy HO8UHe, U game cy Qpanuycku yudenuyu ganexo caspemenuju. OHu cy euuie y
yenuHu Upoxcetiy PPAHUYCKOM KyNYPOM KAO KYLYPOM BUCOKO pa3eujere MynliuKynilypHe cpeguHe, i1a8HU TUKOBU Y
HUMA CY UHCAUPUCAHU TIO3HATHUM jYHAUUMA PPaHuycKe KrounesHOCTHU 3a geuy. Y dpanuyckum yyudeHuyuma sencku
NIUKOBU Cy wak OSpojHuju, a Upukazane akiiuBHOCIHU HOKYWABAjy ga cyiepuuly jxemweHy pasHoupasHociti usmelhy tionosa,
goK ¢y y HAWUM yydeHUUuMa u gampe SPojHUjU Mywiky AUK08U U Gpucyina iogena Ha 3aHummpusuje u dome inahere
SMyuwike aximiuenocimiu (uecitio uzean xyhe) u mare 3aHummuse u mawe unahene ,iencke” aximuenocmu (vewhe y
Kyhu).

Kmwyune peuu: unyciaipavyuje, ppanuycka kynimiypa, pogHa pasHoupasHoCHl.

Summary

Motivational and pedagogical role of illustrations is particularly significant at early age, and today it is more actual
than ever, because children are, in everyday life exposed to various visual means of communication with rich contents and
strong dynamics. Describing and comparing illustrations in our and French course books for the first cycle of primary
school education, (for children up to the age of 11), we wanted to research two basic aspects: do the illustrations include
elements of French culture and in which aspect, as well as in which way and in which extent they include female and male
figures. Nevertheless, there are evident efforts to include innovations into our course books, but French course books are far
more up-to-date. They are more, on the whole, interwoven with French culture as culture of highly developed multi-
cultural environment, main characters are inspired by famous heroes of French literature for children. In French course
books, female characters are even more present and shown activities aim at suggesting desired equality between the two
sexes, whereas in our course books, there are more male characters and division to better paid “male” activities (often
outside home) and less interesting and less paid “female® activities (more often at home).

Key words: illustrations, French culture, gender equality.
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Harama Jankosuh, Mapuna IIBerkoBuh

Yunremcku ¢paxynrer, beorpap

Nuosamuenu iipuciuyiiu u gugaximuuxa
cpegciiea y Haciiasu eninecxoi jeuxa Ha panom

y3paciy

Pesume: Haciiaea ciipanol jesuxa Ha paHOM Y3pacilly u3uckyje upumeny ciieyuduunux meiioga u Gpucinyia, kao
u obnuka Hacimasnoi paga. [la Su tipouec passujara jesuukux 3Harwa u BeUliUHA K0g geye panol y3pacitia duo ycileuan,
OH iipeda WIHO 6uule ga HANUKyje UPUPOGHOM Tpouecy ycedjara mailiepivel jesuka. Vuilieipucawe cagpiaja u3
pasnuuuiiiux tpegmettia u odnacitiu 3Harwa yuunuhe yuerwe cilipanol jesuxa epukacHujum u cepcucxogrujum. Ocum
yyudenuxa, kao 0cHO8HOT HACIABHOT cPegciiled, 3a yuerve CIIPAHOT je3UKA HA PAHOM Y3PACilly 0g Helpolerusoi 3Ha4aja cy
gogamna gugaxkiiuuka cpegcitiea u uipe, xoju SUIHHO YUYy HA GUHAMUKY PAga y YYUOHUUU, 4 CAMUM WUM U HA
ogpiasarse geuje uaxive. IlocedHy #0I0gHOCIHI 30 HACHIABY eHineckol je3uka Upegciliasa MHOWIIB0 Mdailiepujana
JocTyuHuUX geyu U U3san UKOJICKOl KOHUeKCiia, a KOju 0gAuvuHo Moiy ga uocnyxe y gugaxiduuke cepxe. Lumw osot paga
je ga yxase HA 6AXCHOCH PA3HOAUKUX 00AUKA UHIlepaKyuje U gugakliuuKux matliepujana xao iognoie 3a Upumeny
XOMUCHAUYKOT UPUCHLYTLA Y HACTLABY eHiIeCKOT je3uKa.

Kwyune peuu: panu yspaciii, odjeguroasarve cagpicaja, odnuuu HACHABHOI pagd, HACTHASHU MATHepUjanu,
gugaxkiiuuka cpegciiea.

Summary

Teaching a foreign language at an early age requires the use of specific methods and approaches, as well as forms of
teaching. The purpose of successful developing language knowledge of early age children should be very similar to the
natural process of adopting mother tongue. Integrating contents from many subjects and fields of knowledge will make
learning a foreign language more efficient and purposeful. Apart from the course book, as the basic teaching device,
additional didactical devices and games are of a great importance for learning a foreign language at an early age, because
they significantly influence the class dynamics and consequently the attention span of children. Special advantage for
teaching and learning material is represented by various materials available for children outside the school context, and
which could serve the didactical means. The aim of this paper is to point at various forms of interaction and didactical
materials as the basis for application of holistic approach to teaching English.

Key words: early age, integrating contents, forms of teaching, teaching materials, didactical devices.
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Mp JoBuna Mukuh

Olll ,,BnagucnaB Pu6uukap“ beorpan

Yiaoimpeda peunuxa y Haciiasu ciipanoi jesuxa Ha
panom y3pacury

Pesume: Tema osoi paga je kopuuiherve peunuxa Kao jegha og 6axHux ciipaiieiuja y yuery clipaHux jesukad, a
uciipaxcuearoe je ciiposegeno ga Su ce yiispguno y Kojoj mepu cy yueHuyu 4. paspega ocHoseHe uikosne ciocoSHU ga
iiponandase pewu y jegnojesuunum @panuyckum peunuvuma. Ilownu cmo og upeiiiiociliaéke ga je Ha WAKO PAHOM
y3paciiy upeiipaxcuearbe peHHUKA CAONEHA U 3aXiiesHa oliepayuja, anu ga yumpaxe axKiiueHOCiu MO1y ga goupurecy
genoitieoprujem pagy ca roum. Hasegene upeiiitiocitiaske iposepunu cmo y iieiti ogemweroa O ,Bnagucnas Puduuxapy
Beoipagy iaxo wiitio cmo usspuiuny ilieciiuparoe tipe u iiocne xkpammxommpajue odyxe. [Jodujenu pesynitiaitiu tioxasyjy ga
yueHuyu Spxice UPOHANA3e Peuu ako umajy Upunuxe ga HA 4AcO8UMA page ca PeuHUUUMA U ga, ocum tioia, wpaxe pevu
ipema mecitiy cnoea y angadeiity. bygyhu ga ilipaxcerve peuu tipegciliasmva iipeqycrnos 3a efpuxacHo kopuuiherve duno xoi
peunuxa, cmaimipamo ga du cucilieMailicky paseoj ose sewiitiuve wpedano 3anoueitiu 6eh Ha panom y3pacitiy, u o y
HACTLABYU CBUX CHUPAHUX je3uKa.

Kmwyune peuu: citipanu jesuyu, panu y3paci, yioipeda peunuxa, apemipaiusaree peuu, fiegalowiku Hociiyiax.

Summary

The subject of this paper is using a dictionary as one of the significant strategies in learning a foreign language, and
the research has been done in order to determine in which extent the fourth graders of the primary school are capable of
finding words in monolingual French sentences. We started from the assumption that, at an early age, looking up for words
in a dictionary is a demanding and complex operation, and that aimed activities can contribute to more purposeful work
with it. Stated assumptions were checked in five classes of the primary school “Vladislav Ribnikar“in Belgrade, and we did
testing before and after a brief training. Given results prove that students find words faster if they have opportunities to
work with dictionaries in classes and to, apart from it, search for words according to the place in the alphabet. Searching for
words represents a pre-condition for efficient using of any dictionary; our opinion is that systematically development of this
skill should be started at an early age, particularly at learning and teaching a foreign language at an early age.

Key words: foreign language, early age, using a dictionary, searching for words, pedagogical approach.
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anwujena Jby6ojesuh

OIII ,,Kocra A6pameBuh® Beorpap,
Ol ,MupocnaB Autuh“ bBeorpap,

Nugueugyanusauuja y Hacinaeu ciipauoi jesuxa
Ha paHom y3paciiy

Pesume: Vngusugyanusayuja nuje Hos #ojam y iegaioiuju, anu upegcilasmpa HOBUMHY Yy HACTHABHO] UPAKCU.
Tepmunonowixu ce uecitio iouciiosehyje ca uHgusugyannum oSaUKOM paga u UHGUEUGYanHum 08pasoeHUM UIAHOM UAKO
o Huje uciio. Ljum 0s0i paga je ga gedpununie iojam ungueugyanusavyuje u ga upyxu ogiosope Ha Uuitiarea wiiia je wio
UHGUBUGYATTHU PAg U 30 THO HUje UCTHO WIli0 U UHGUeUgyanusayuja, Koje cy ipegHociliu gudepeHyujayuje u Ha Koju
HauuH ce UOWIHYjy u Upailie UHgUeugyanne Kapakiiepuciiuke céaxkoi yuenuxd, koja je pasnuxa usmehy MOII-a u
ungueugyanusavuje. Ilopeg gedunucarwa iojmosa, y 08om pagy ce lpegciiasmadjy upumepu u3 tpakce y Haciasu
eHineckol jesuxka — Ha Koju Ha4uH je moiyhe clipo6OGUItiU UHGUEUGYANUIAUU]Y Y MAAHUM PA3PeqUMA OCHOBHE UIKOTIe.
Hexe og ugeja ykmyuyjy upunaiohasaree cagpiaja, wiexHuxa, AkimiueHoCiiu, upyxary gogaite nogpuike y yuervy, Kao u
gasarve gudepenyupanux sagatmiaka (HacmasHux nucimiuha).

Kmwyune peuu: ungusugyanusayuja/ gudepenyujayuja, uHgueugyansu odnux paga, UHGUeugyanHu odpasoeHu
unawn, dpunaiohaearwe cagpiaja/ WiexHuka/ AKUBHOCTHY, UHJUBUJYANHe KAPAKIEPUCTUKe yueHUKd, gogailiHa

uogpuika y yuewy.

Summary

Although individualization is not a new pedagogical concept, it is still a new approach in language instruction. It is
usually misunderstood for a T-S interaction pattern (individual work) and for Individual Education Plan. The aim of this
paper is to define individualization and to explain the meaning of individual work, the reason why it is not the same as
individualization, the advantages of differentiated instruction, the way how to observe every student’s characteristics, and
the difference between IEP and individualization. Besides defining concepts, the aim of this article is also to provide
examples from the classroom how to implement individualization with young language learners. Some of the ideas are
adapting methods/content/techniques/activities and providing additional support in learning and differentiated
tasks/handouts.

Key words: individualization, differentiated instruction, individual interaction pattern, individual education plan,
adapting methods/content/techniques/activities, individual student characteristics, additional support in learning.
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Vera Savié

Faculty of Education in Jagodina, University of Kragujevac, Serbia

Joan Kang Shin
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Contextualising Language
Learning through Stories in Serbia

Summary: Although pedagogical theory strongly supports the use of stories in teaching languages to children, stories
are absent from the core EFL primary curriculum in Serbia. Moreover, EFL course books used in teaching young learners in
Serbia do not include (authentic) stories on a regular basis. What are the possibilities of integrating authentic stories into
the primary EFL curriculum? The paper aims to give the grounds for this innovative approach to teaching English in a
young learner classroom. First, we give the rationale for using stories with young learners and study the potential of stories
for providing the meaningful context for presenting and practising English; then we explore the ways of contextualising
language (vocabulary, grammar, pronunciation, functions, subject content) by choosing appropriate stories and applying
the storytelling techniques and activities that foster both linguistic and social and cognitive development of young learners,
while providing fun and enjoyment. Finally, we offer a comprehensive analysis of contextualised language in four authentic
storybooks and provide a variety of accompanying activities for each of four young learner primary grades, ready to be used
in storytelling sessions. We conclude that the main value of stories in TEFL is in providing conditions similar to mother
tongue acquisition, in which stories already play a significant role in Serbian primary curriculum.

Key words: TEYL, young learners, primary English curriculum in Serbia, authentic stories, contextualisation.
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Danica Jerotijevic¢
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Implementing Kagan’s Structures in Teaching
Pronunciation to Young EFL Learners

Summary: The aim of the present paper is to explore the benefits or shortcomings of the incorporation of Kagan’s
cooperative structures in teaching basic English pronunciation skills to young Serbian EFL learners. Seeking to test the
applicability of Kagan’s structures on teaching pronunciation at an elementary level of EFL learning, we conducted an
experiment consisting of two parts. The total of 24 participants (mean age = 10.5) attending a private school English lessons
for three years were divided into an experimental and a control group. The experiment comprised a pre-test before and a
post-test after a one month long implementation of Kagan’s structures for teaching pronunciation during the 60-minute
classes two times a week with the experimental group only. The control group received traditional group work
pronunciation training. To measure whether the implementation of Kagan’s approach had any influence on perception and
production accuracy, both groups were tested for phoneme discrimination and pronunciation of the target language
sounds. The results demonstrated significant benefits of Kagan’s structures application.

Key words: EFL, Kagan’s structures, Cooperative Learning, pronunciation.
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Improving Young Learners’ Speaking Skills in EFL

Abstract: The paper deals with the methodological aspects of teaching English as a foreign language at an early age
in Serbia. The research included 95 pupils aged 8-13 who were instructed in English in order to take Cambridge University
YLE tests at the British Council in Belgrade in the period from 2010 to 2012. The development of their speaking skills: the
development of independent use of stretches of language, fluency and the competent use of a range of grammar and
vocabulary patterns were observed in the course of the pupils’ preparation to take the Cambridge University YLE tests. It is
noted that the visual prompts, contextualization, question type and relevant topics, all part of the test types, served as a
good basis for the development and improvement of speaking skills in young learners which led to their more independent
use of EFL.

Key words: young learners, speaking, Cambridge University YLE tests, EFL.
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mp /bubana Bypuh

Punonomxkn pakynrer, beorpany

Pano wxoncko yuerwe cinpanux jesuxa y Cpduju:
nonuimuka euwmejeauunocimiu unu English only?

Pesume: Yeohewe panoi yuewa cilipaHux jesuka Kao 00a6e3HOl HACTAAGHOI Upegmelia 34 UENOKYUHY
ocHosHowKoncKy Hoiynauujy 2003. iogure — 3HA4AjHA HOBUHA Y je3uuKoj 00pa306HOj HonUTHUUY — OUTO je MOTHAUBUCAHO
wmexcrwom ga ce y wxoncimey Peiybnuxe Cpduje nacitiasu ca Helogarwem 6uulejesuuHociiu, y3 upunaiohasarve
caspemeHum yusunusayujckum toiipedama. ¥V kacHuje mepe, kao wiitio je ysoherve gpyiol cilipaHol jesuka y ocHOBHe
wikone kao odasesHoi usdopHoi tipegmeiiia, uuine cy, Hausineg, y uciiom cmepy. Beoma céeger porg uacosa xoju je om
HacifiasHom pegmeiily gogemeH goseo je, mehymum, go HepasHoupasHociiu usmehy ipeoi jesuxa (ckopo yeex je tily ynoiy
umao eminecku) u oHoi gpyioi (UANUJAHCKOI, HeMAUKOI, PycKoi, PpaHuyckoi unu WHAHCKOL), Wij. go uUMUnuyuitize
iipomene HonuiuuKe opujeHiliayuje, duje ce umiunuxayuje y ckopoj dygyhHociiu moiy ouexusaliu Ha UUIUM HUBOUMA
odpasosarwa u y yenom gpywiney. Ananusupajyhu guckpetianyuje Koje ce jasmwajy usmehy gexnapaitiueéne u ciiéapHe
jesuuxe odpasosre uonuitiuxe (cxeahewe kao ga je geo jasue UonuitiuKe, HUju je ,gpyuwiiliéeHu, KymaiypHu u
Tfeoonuimiuuky KoHilekciti, kako wepgu Pparcoa I'pen, a uciliospemeHo u ,rweH tipouzsog”) u yimephyjyhu iocneguue
wmakeol ciarwa (oHe Koje ce 6efi Moly youumiu, xkao u oHe ¢ kojuma hemo ce iHiex cycpeciliu), yum paga je ga apyru
Kpuitiuuko euberve genosara goHOCUNAuA OGRyKa y pasauduttium $azama yiisphusarwa u ciiposoherva Honuitiuxe
sumleje3UMHOCTIU Y 00pa306arv).

Kmwyune peuu: jasua tonuitiuxa Cpduje, unosayuja y jesuuxoj o0pazosHoj Honuiiuyu, pami WKoOICKO yderve
cilipanux jesuxa, mogen suuiejesuunociiiu, mogen English only.

Summary

Introducing early learning a foreign language as a compulsory school subject for the whole primary-school
population in 2003, and it was a significant innovation in language educational policy, was motivated by the tendency to
continue multilinguism in the school system of the Republic of Serbia, adjusting to contemporary civilisation needs.
Measures occurring later on, such as introducing the second foreign language in primary schools as a compulsory optional
subject had the same effect. Definite number of classes led to inequality between languages (almost always English was in
advance) and the second one (Italian, German, Russian, French or Spanish), i.e. the implicate implication of political
situation, and these implications will soon be shown at higher level of education and in the whole society. Analysing
discrepancies which occur between declarative and real language educational policy (understood that a part of public policy
which “social, cultural and geo-political context®, as Fransoa Gren says, is at the same time “its product) and determining
consequences of such state (those which can be observed, and those we are going to face), the aim of the paper is to offer
critical view of actions of decision makers in different phases of determining and maintaining policy of multilinguism in
education.

Key words: public policy of Serbia, innovations in language educational policy, ramp school leaning of foreign
languages, model of multilinguism model English only.
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Mp JoBan MumbkoBuh, Mapuja Mpkunh

®dunosodckn Ppakynrer, beorpap

Ycaspwasarwe nacinasnuxa y
odpasoenoj nonumuuu y Cpduju

Pesume: Ha gexknapaiiuéHom HUB0Y CHAPYHHO ycaspuiasarbe HACHIABHUKA je KameH Wiemerwnay, ce6eodyxeailine
odpasoste uonuitiuxe Peitydnuxe Cpduje, de3 xojei ce He Mmode 3amucnuiliu cliposohere HujegHe 0g HojeGUHAUHUX
odpasosnux donuitiuxa (Kao witio cy Hip. Honuiliuka uHkaysueHol odpaszosatrva, odpazosarwa ogpacnux u cn.). MHCET-
OM, Kao Upuopuilielinum Hogpydjem, 6asuna ce gpaasa Kpo3 UHIeH3UBHY 3AKOHOGABHY AKIHUBHOCH THOKOM UPOTHEKIUX
geanaeciil oguna. Te tipomene Hucy dune xoHsucilieniline u HUCY ce yeeK Kpeiliane y uciiom ipasuy. Kao tiocneguuya
maKkeux nymiara jasuna ce towipeda 3a uciipaiusarem koje Su ce dasuno citieilenom ciiposoherwa (peanusayuje)
popmynucane obpasosne HonuiiuKe CHpyuHol ycaspuiasdarwa HaciiasHuxa. Osea odpaszoséHa uonuiiuxa tpegeuha
0d0ase3HOCili CHIpYy4HOT ycaspuiasara HACA8HUKA iog Upeilitoom TyOutlika HacllasHuuke nuyeHye, Hygu moiyhHoci
Hatipegosarwa HaciiaéHuka y upodecuju, ogpehyje jegunuuy noxanHve camoyipase Kao UHCHIAHUY 0gio60pPHY 34
punancuparwe MHCET-a, kao u Hauume peiynucarwa tioHyge odpazoéHux upoipama cilipyunoi ycaspuiasarea. Kaxo
ciiposoherve tonuiiuke 00a6e3HOl CHIpyuHOI ycaspuiasara HACIA6HUKA usinega y dpaxcu, kao u moiyhe pasnoie 3a
axKeo ciiatve, UOKYULany cMo ga tipegcitiasumo 08UmM pagom.

Kwyune peuu: UHCET, odpasosta pedpopma, 0dpasosre ronuitiuxe.

Summary
At the declarative level, in-service of teachers is a cornerstone of the whole educational policy of the Republic of
Serbia, and without it, there is no managing of any of single educational policies (such as policy of inclusive education,
adult education, etc.). INSET, as the priority area, was the concern of the state through intensive legislative activates in
recent twelve years. Those changes were not coexistent and did not go in the same direction. As the consequence of such
searching, there was the need for the research which would deal with the degree of managing (realisation) of the formulated
educational policy of in-service of teachers. This educational policy predicts compulsory in-service of teachers with warning
of losing the teacher’s licence, and it offers possibilities for teacher's professional development, determines the unit of local
management as an instance responsible for financing INSET, as well as measures of regulating offers of educational
programmes of professional development. The policy of managing policy of compulsory professional development in praxis
and possible reasons for this state are presented in this paper.
Key words: INSET, educational reform, educational policy.
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np VIBana Muranosuh, ap CHexxana Pagucaspeuh Jannh

dakynrer ciopTa ¥ PU3NIKOT BacnnTama, beorpapn

Mwunau IHammh

Olll ,,iBo Angpuh“, Beorpap,

Teopujcko-konueninnyanua ocnosa u edexitiu ipumere odase3Hoi
usdopnoi ipegmeina Pusuuro saciiuimarve

- usadpanu cilopiit y 0CHO6HOj UIKOIU

Pesume: Pusuuko eaciuiiiarwe Kao 6axHA KOMIOHeHIIA KeanuilieiliHol 00paszoearea u eaciiuitiara iwipeda ga goiipurece ociiieapervy ityHoi
UHITIeNIeKITYanHol, eMOUUOHANIHOT, COUUJANHOT, MOPAnHOT U (Pusuukoi paseoja ceaxoi geiliellia U yueHuKa y ckaagy ca 1eiosum Y3pacitiom,
paseojrum toitipedama u uniiepecosarouma. Yeohere tipegmeitia Pusuuxo sactiuiliarve — u3adpanu ciiopiti y GnaH 3a OCHOBHY UAKOTY MOJe e
HoCMAPATiU Kao 0giosop Ha ToTHpedy geue 3a camoakiiyenusauujom u Pusuukom axitiusnowhy xoja adupmuie fiojeqgurua. Pasnuuuitia
peanusauuja 080i ipegmeitia tio Hutiary opianusayuje U Keanuitieiia HACiase otipe-genuna je u Uub 0601 paga, Koju je Suo ga ce Ha 0cHOBY
MUiberba HaciliasHuka dusuukol eactiuiliara cainegajy edexitiu tipumere odasesno-usdopHoi tpegmeitia Pusuuxo saciiuitiare — usadpanu
cliopiti ¥ ocHoeHUM wikonama y Beoipagy. Vciipaxcusarem je odyxeaheno 113 HaciiasHuxa usuukoi eactiuitiaroa us 51 wikone ca yiuce
wmeputtiopuje Beoipaga. [Todujenu pesyniiaitiu ykasyjy ga HACHIABHUUU KPO3 HACTHABY 0601 Uipegmeliia genumu1HO 3atioCiiasvajy uHgUeugyante
cliopitiose y 0gHOCY HA KonekitiueHe. Manu je Spoj wixona y kojuma yenuyu umajy moiyhHocii ga dupajy Hoee cilopitiose, Koju eéeh Hucy cagpcaj
apoipama upegmeitia Qusuuko eaciiuiiiaree, Hume ce gosogu y uuitiarve cnodogan usdop ciiopitia iipema unitiepecosarouma yuenuxa. Hajuewihu
opianusauuonu ipodnemu y peanusavuju ipegmeitia Pusuuko saciuuitiaree — UsadpaHu ciiopitl youeHu og Cilipaxe HACHIABHUKA 0GHOCE ce HA Hego-
CIIATHAK GOPeSHUX UPOCTHOPHUX YCTI06a U TPOSTIEM OPIAHU308AI6A 3djegHUKe HACTTIABE KAGa Cy 00 TI0NIA yHeHUKA HA JegHOM Hacy, a usadpanu cy
pasnuquitie ciiopitiose. HaciiasHuyu dusuuxoi saciiuifiarea cy yinasHoM 3ago6o/bHU GUCUUAIUHOM, HOSUTHUBHUM CITIABOM U MOTHUBUCAHOUWTY
yueHuxa iwiokom Hacitiase tpegmeitia Pusuuko eaciutiiaree — usadpanu ciiopit, anu oipanuyenu cy yCIosUMa Koje UMajy y wikonu, He Gokasyjy
UHBEHTHUBHOCTTL HUTHU JHerby ga ce 030umbHuje iloceetiie yratipehervy peanusayuje nacitiase. Yxonuxo ce y Sygyhrocitiu He usnalhy peuwierva 3a
yratipeherve Keanuitiedia ycno6a 3a peanusauujy upegmeitia Pusuuko eaciuiiiaree — usadpanu ciopiti y ceum wikonama — a koje Su omoiyhuno ga ce
y ogpeherom cilietiery Gowitlyjy unitiepecosarba yueHuka 3a ogpehere ciiopitiose, ga ce HoS07mUajy YCosU y Kojuma ce peanusyje Hactiaea u ioseha
HegerbHu (org wacosa — duno du epuracruje Pusuuko saciiuitiarve — USASPAHU CHOPITL BpaAiLITIU Y OKkeupe tpegmeitia PusUUKO eaciuiliarve Kao
impehu ac.

Kmyune peuu: pusuuxo saciuitiaroe, usadpanu ciopisi, HACTA6HUUY Pu3u4Kol eaciuiliared, eexitiu usSopHe Hacitiaee.

Summary

Physical education as an important component of quality education and pedagogical work should contribute to realisation of
complete intellectual, emotional, social, and moral and physical education of each child and student in accordance with his/her age,
developmental needs and interests. Introducing the subject Physical Education - the chosen subject into the curriculum, can be observed
as a reply on the need of children for self-actualisation and physical activities which affirm an individual. Different realisation of this
subject, according to organisation and teaching quality, determined the aim of his paper which was, according to the opinion of teachers
of Physical education to observe effects of application of compulsory-optional subject Physical Education in primary schools in Belgrade.
The research included 113 teachers of physical education from 51 schools from the central area of Belgrade. Given results show that
teachers through teaching of this subject partially neglect individual sports in comparison to the collective ones. There is a small number
of school in which students can choose new sports, which are not included in the subject Physical Education, and free choice of sport,
according to interests of students, is in question. The most frequent organisational problems in realisation of the subject Physical
Education - the chosen sport, are observed by the teachers and they refer to insufficient areas and rooms and the problem of organising
mutual classes when both boys and girls are present and when they participate in different sports. Teachers of Physical Education are
mostly satisfied with discipline, positive attitude and motivation of students during classes Physical Education — chosen sport, but they
are blocked by conditions they have at school, and they do not show inventiveness, nor desire to improve teaching seriously. In the future,
if we do not find solutions for improvement quality for realisation the subject Physical Education - optional subject in all schools — which
would enable in certain extent to obey interests of students for certain sports, to improve conditions in which teaching is realised and to
enlarge the week number of classes - it would be more efficient that Physical Education- chosen sport would be returned in the frames of
the subject Physical Education as the third class.

Key words: physical education, chosen sport, teachers of physical education, effects of chosen classes.
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Maja Virmauesnh

Yuurembcku paxyrnrer, beorpap

Yinuuaj pedpepenyu us iioiiynapme Kyniype Ha
yuetwe u pazymesarve y Hacilasu my3uukKe
Kynuiype

Pesume: Lum 0601 ucitipaxuearoa Suo je ga ce uciuiia y x0joj mepu pedepuparwe Ha fiojmose u peHomeHe U3
MmacosHe Kyniiype y Haciiasu 1oeehasa MOMUBUCAHOCTH, Xty U AHIAKMAH yueHuka TuMHa3uje, koju Su eogunu Ka
domem pasymesaiy ogpehenux tiojmosa y Haciiasu my3uuke Kyaiiype. Y ucipaxuearby je upumeroer exciepumeniti ca
apeitiecitiom U peilieciliom Ha Y30pKy 0g yKyiuHo 54 yuenuxa y gea ogemerva gpyioi paspega IIpse Seoipagcke iummasuje.
Ananusa godujenux tiogamiaka #wokasana je ga Hociioju cHaTUCUYKY 3HAYAHA pasnuKa usmehy uciutianuka geejy
ipyiia kako y ykyiHom Hociliuinyhy Ha peilieciliy, Wiako u y 0giosopuma HA HeKONUKo Huiliawa — eehe foctuinyhe
foKazany cy UCHUMAHUYU eKClepumeHilidnHe y 0gHOCY Ha Kowiliponuy ipyiy. Taxobe, yiiepheno je tiocitiojarve
CULATAUCTHUYKY 3HAYAjHE PA3TIUKE Y 3AJ0B80/bCIIBY OGPHAHUM YACOM Y KOPUCTH excilepumeHiliante ipyiie, iile je 3aKbyueHo
ga wpeda HACTHABUTHY Ca UCTAPANKUBAIUMA 0 eeKiiUMA 08aK60T HAYUHA paga, ca Yumbem ga ce 000iailiu HACA6HU
iipoyec u yHaipegu yHeHuuka Momusayuja.

Kmwyune peuu: meitioguxa otluiiiiei my3uuxoi odpaszosarea, yueHuuka MOmHUBALU]A, MY3UUKA KYNTHYpa, UOUYIAPHA

Kynuiypa.

Summary

The aim of this paper was to research in which extent referring to terms and phenomena from mass culture in
teaching improves motivation, attention to engagement of high school students which would lead to better understanding of
some terms in teaching Music Culture. In the research, we applied the experiment with pre-test and re-test at the sample of
54 students in the two classes of the second grade of the First Belgrade High School. The analysis of the given data show that
the there is statistically important difference between the interviewees of the two groups as well as in the whole achievement
in the retest, as well as replies to some questions — better achievement was shown by interviewees of the experimental group
in comparison to the control group. Also, it was determined that there is statistically important difference in satisfaction
with the performed class in advance of the experimental group, so it was concluded that research should be continued with
the research about the effects of this type of work with the aim of improving the teach process and to improve students’
motivation.

Key words: methodology of general musical education, students’ motivation, Music culture, popular culture.
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Mp Jenena bpajosuh

®unonomxku ¢akynrer, beorpang

Yyébenux Quoi de neuf?,
caspemenu Ppanuycku yydenuuu u ,,iiegaioiuja
upojexina“

Pesume: Osaj pag uma 3a yum ga tipeqgciiasu HAjHOBUjU yydeHUK PPaniyckol je3suxa kao cilipanol xoju cy ducanu
gomahu aymopu, kao u ga ia yiuopegu ca caspemeHum GPpanyyckum yudeHuyuma HamereHuUM cpegroem U 6Uuiem HUoy
jesuuxe xomiieitienyuje yuenuxa. Y yybernuxy Quoi de neuf? youasajy ce ognuke KoMyHUKamwueHoi Upucitiyiia Haciasu
CHipaHoi je3uxa, anu u fexHuka upojexiiia, kKapaxiiepuciliuuna 3a gpanyycke yydenuxe Koju ce 03uUsajy Ha axiyenHu
akyuonu dpucitiyi. Oea TiexHukd, Kojy (PpaHuycku gugaxkimiuuapu cmaiipajy eeoma UOGCTHUUATHOM, GOTUPUHOCU
passujarey u OUWTHUX U je3UUKO-KOMYHUKATUUBHUX KoMTleTlieHyuja yueHuka. CuciieMamiu3ayujom weHux eapujanitiu y
docmattipanom  yybeHuky, ykasyjemo u Ha pasauxy usmelhy cnowmenol 3agaitixa (lpojexitia) u jegHociliaeHoi
(komyHuKamwueHoi) 3agailika, Ha uoiipedy pazeujara ogiosapajyhux ciipatiieiuja, kao u HA UONKeEDLHY JUHAMUKY U
uHitiepakyuje xoje focitiyiax ipojexiia iogcimiude.

Kmwyune peuu: ¢panuycku xao cilipanu jesux, caspemeHu yySeHUUU, KOMYHUKATAUBHU UPUCIAYH, AKUUOHU
ipuciyii, ipojexaii.

Summary

This paper has the aim of presenting the latest course book of French as a foreign one, written by domestic authors
and to compare it with contemporary French course books aimed at high and higher level of language competence of
students. In the course book Quoi de neuf ? There are characteristics of communicative approach to teaching a foreign
language, but as well the project technique, characteristic for French course books which represent the actual action
approach. This technique, which French didacticians consider to be very encouraging, contributes to developing both
general and language-communicative competencies of students. Systematisation of its varieties in the observed course book,
we point at the difference between a complex task (project) and simple (communicative) task, at the need for developing
certain strategies and the desired dynamics and interaction which the approach of the project encourages.

Key words: French as a foreign language, contemporary course books, communicative approach, action approach,
project.
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OIlI ,,’)Kapko 3pewanun”, Hosu Cap

Ynoia muma 3a sawinuiny geue og Hacumwa,
3710ca6/LAbA U 3aHeMapuearba y ipeseHuuju
HAcUuBA Yy OCHOBHOJj WKOAU

Pesume: Pewiasarve KOHPAUKATHA HACUTTHUM iLyiliem T0Ciano je Hawia céaxognesuya. Haxanocii, osakas Hauun
peaiosara iioueo je ga ce jaéma u yHymiap wixonckoi cucitiema. 3601 iwioia je Munuciiapciniéo tipocseitie Peitydnuxe
Cpduje tiojauano ceoje aniaxcosawe y passujawy ciipatiieiuja paga HACWIABHUKA C Y4eHUUUMA Y Uumy UpeseHyuje
HACUbA KAO U Y geUHUCAY KOHCIIPYKIUBHUX UHITiepseHyuja y cuiliyayujama kaga ce Hacume goiogu. Og 2007. iogune
Munuciiapcitiéo tiouurbe ga ciiaéma HAINACAK HA geuHucarbe JOKYMeHATla KOju 3aKoHCKY 00a6e3yjy uikone Ha paseoj
fiocedHux Upoipama ¢ yumem 3awitiuilie geue 0g HACUMA. JegHa og 3aKoHcKux 0dasesa céake WiKOe HA WePUTHOPUfuU
Peitydnuxe Cpduje jecitie kpeupare Tuma 3a 3aumiiuiily gevye 0 HACUBA, 3M0CIHABLAA U 3aHeMAapueared. Y tipeom geny
paga dasumo ce GomeHyTUM 3aKoHCKUM pelynatusama. Mehyiwium, u tiopeg 3axoHcke odasese wiKona ga ciiposoge oHO
witio je Munucifiapciieo tipoceeitie gegpuHucano, Hacumwe y Hauum o6pasoséHo-8acUHUM UHCTHUTLYYUjama je u game y
cee sehem Gopaciliy — 3aitio y gpyiom geny paga tokywasamo ga jacuuje cainegamo ynoiy Tuma 3a 3awimuiniy geye og
Hacumpa u iipegcimasumo Apaximiuuno fiposepere aximiusHociiu Tuma xoje gajy pesynitiailie y Kpeuparoy Kyniilype mupa y
wkonu (a y cknagy cy ca CloMeHYmoM 3aKOHCKOM Pelynaitiueom), Kao Witio cy: yio3Hasare yueHuka ca Hociiojarem
Tuma y wxonu y3 tomoh xpeamiuéHux tnaxaitia, kpo3 Ceecky odasewitierva, YOC-o6e, opiaHusosare 3ajegHU4KUX
akimiueHociwiu Tuma, yuenuxa u HaciliaéHuka (UOUyli HAIpAGHUX KOHKypca HA illemy ionepanyuje), jasHo
apesenitiosarve u Haipahusare geujux pagoea Ha fiemy HeHACULA U YKbYHUBAtbe yueHuka ca opemehajem y doHauwaryy
Y ceakogHesHe aKiiUBHOCTIIU WKOTle, Tile gasarwe 3agaimiaxa y kojuma he Suitiu ycieuHu.

Kmwyune peuu: Tum 3a sawiiuitly geue 0g HAcUmba, KyLiypa mMupa u ihonepanyuje, edpuxacre axkimiueHociiu
wmuma.

Summary

Solving conflict in a violent way has become everyday occurrence. Unfortunately, this type of reaction started to
appear inside the school system. This is why the Ministry of Education of the Republic of Serbia strengthened its
engagement in developing strategies of work of teachers with students with the aim of prevention of violence as well as
defining constructive interventions in the situations when violence occurs. Since 2007, the Ministry has been initiating
defining documents which legislatively oblige school for developing special programmes with the aim of protecting children
from violence. One of the legislative duties of each school ate the territory of the Republic of Serbia is creating a team for
preventing children from violence, abusing and neglecting. In the first part of the paper we deal with the mentioned
legislative regulations. Nevertheless, apart from legislative duty, the school does not realise what was regulated by the
Ministry and there is an increase of violence in our educational-pedagogical institutions - and this is why in the second
part of the paper we are trying to more clearly observe the role of the Team for prevention of children from violence and to
present practically checked activities of the Team which give results in creating the culture of peace at school (in
accordance with the mentioned legislative regulation), such as: getting acquainted the students with the existence of the
Team at school with creative posters, through the Notice book, Class organisation lessons, organising mutual activities of
the team, students and teachers (such as prize competitions with the tolerance topic), public prevention and rewarding
children's drawings and texts with the topic of violence and including students with the behavioural disorders into everyday
actives of school an giving tasks in which they will be successful.

Key words: Team for protection of children from violence, culture of peace and tolerance, efficient activities of the
team.



